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Section I


Overview of SBIP




Vision

It is the vision of the School Based Intervention Program or SBIP that meeting the needs of students at risk of failure to meet academic standards is best accomplished through the provision of school-based prevention and intervention services.

Mission

It is the mission of the School Based Intervention Program to provide school-based intervention services in order to meet the needs of targeted students at risk in the general education environment in order to prevent the need for formal, special education evaluation and related services.  The SBIP mission targets those students who need additional academic or behavioral intervention in order to succeed in the general education environment and who may otherwise qualify for special education instruction and/or related services without the support of intervention and prevention services.

Legal and Financial Background
The legal basis for the School Based Intervention Program or SBIP (formerly the School/Home Intervention Program) can be found in Minnesota Statue 125A.50 Alternative Delivery of Specialized Instruction Services or ADSIS.  A copy of the statue can be found in appendix A.  Application for funding is completed annually and submitted to the Minnesota Department of Education (MDE).  A review committee makes recommendations to the Commissioner of Education who has the ultimate authority for program approval. Program approval by the MDE results in the applicant agency (School District) obtaining a waiver to allow the use of up to 52% State special education aid reimbursement on contracted services and/or up to 68% reimbursement on salaries for District employed personnel assigned to the program.  State aid reimbursement is paid by MDE directly to participating School Districts.  
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History

The BRIC Special Education Cooperative and its member Districts have applied and obtained ADSIS approval on annual basis for some 15 consecutive years.  The program has utilized the “contracted pupil services” model in most cases and as result has historically contracted primarily for service with Stellher Human Services located in Bemidji, Minnesota.  The program has evolved considerably over the years and has traditionally employed some 20 plus Intervention personnel on an annual basis who provide services on site with the participating, member School Districts.  Services are provided consistent with local District school year calendars and during regular school day hours.

ADSIS for the 2010-2011 school year the 11 member Districts of the Bemidji Regional Interdistrict Council and the International Falls ISD 361.   Combined, this service area represents some 12 Public School Districts.  The service area covers an estimated 10,000 square miles in North Central Minnesota.  The service area includes mostly small to medium size, rural School Districts.  While located in the service area, the Bemidji Public Schools ( ISD 31 ) , does not participate in the SBIP.   

Interventionists services have been targeted to students, k-12, who are at risk of referral for formal special education evaluation and/or related services.  Interventionists have traditionally served a variety of roles including serving on District pre-referral, student assistance or problem solving Teams as a resource and have provided indirect as well as direct intervention to targeted students and in some cases, their families while working with a variety of community support agencies and services.  

The 2010 SBIP will begin to have as its primary focus and RTI ( Response to Intervention ) model with emphasis on k-3 literacy ( reading ) using a problem-solving model with bench marking and continuous monitoring of progress.  The ADSIS supported SBIP Interventionist play a critical role in the implementation of the RTI, problem-solving model and as Intervention facilitators. 
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Section II
  
Program Goals

The School Based Intervention Program or SBIP primary goal is to provide prevention and intervention services to students in the general education environment who without such services may be in need of formal special education evaluation and qualification for special education and related services.   These students are identified via a variety of   local building data points including MCA data, screening via CBM, AIMSWEB, NWEA mapping data and other sources.  Problem-solving Teams will recognize these students as being at risk of meeting academic standards.  The four areas of targeted need for identified students may include:  Reading, Math, Writing and/or Behavior.   The SBIP intervention services emphasis should be grades K – 8, and particularly on K – 3 early literacy.   Reading literacy should be the primary area of emphasis in all cases in order to provide the skills necessary to be successful readers and improve targeted students ability to meet academic standards.  
Specific Goals and Activities

Goal #1.  To prevent the need for formal special education evaluation and services through the provision of ADSIS supported SBIP prevention and intervention services within the regular classroom environment.
Activity 1.1  Provide training for participating District staff and/or District Student Assistance/Problem Solving Teams including Interventionists, on scientifically researched based intervention (SRBI ) including best practices in data collection, screening and continuous monitoring of individual student progress.
Activity 1.2  Identify and implement basic criteria for targeted students including two years below average and/or functioning at or below the 25% for District Team decision making process for identification of targeted students and development of intervention 

Measurable Outcome:  District Intervention Teams are able to delineate process for screening, evaluation of individual student eligibility for Intervention services as well as monitor individual student progress to designed intervention(s).  Interventionists are success in facilitation of problem-solving Teams ( PST ) and intervention.
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(continue)

Goal #2.  To Coordinate and Collaborate with other District-wide school improvement programs in order to promote the use of effective, scientifically research-based intervention practices while determining where within the District the SBIP fits on the continuum of District-wide programs aimed at assisting students in meeting academic standards and District maintenance of adequate yearly progress ( AYP ).
Activity 2.1  Provide specific training to Interventionists and staff on school wide  improvement programs and services.  Identify continuum of services within each participating District.  

Activity 2.1  Provide specific training to Interventionists and staff on measurement and monitoring of individual student progress (i.e. AIMSWEB, CBM) for the purpose of monitoring response to specifically designed ( SRBI ) intervention to targeted students. 
Activity 2.3  Provide training to Interventionists and staff as facilitators of effective instruction ( SRBI ) specific to needs of targeted students i.e. math, reading, writing and/or behavior based on individual needs.  Provide resources for intervention samples, research, design and effectiveness as well as intervention match to targeted student needs.  

Measurable outcome:  District Intervention Teams and staff are able to implement school-wide intervention/prevention programming including best practices in area of individually designed intervention (SRBI ) for targeted students in the area of math, reading, writing and/or behavior as per progress monitoring data as identified through the Building’s Problem Solving Team ( PST ) using a Response to Intervention ( RTI ) model.
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(continue)

Goal #3.  To increase the academic (reading, math and writing) and behavioral outcomes for students determined eligible via District Teams, for Intervention services.

Activity 3.1  Collect data on measures of reading, math, writing and/or behavior for targeted students receiving Intervention services throughout the school year.  (Fall, Winter, Spring benchmarks, or as needed/determined by the District PST ).

Activity 3.2  Use data collected to make data-based decision regarding targeted students response to intervention as well as making program continuing eligibility and exit criteria decisions.

Activity 3.3  Compile data along with other required reporting at year end ( May ) for purposes of completing overall Alternative Delivery of Specialized Instruction Services project evaluation requirements for the current year.
Measurable outcomes: 
Targeted students demonstrate progress on measures in area of identified need (Reading, math, writing and/or social adjustment). 

Targeted students are able to demonstrate measures of proficiency on state academic standards.  District is able to demonstrate Adequate Yearly Progress or AYP.
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Section III   

Role of Interventionists

General

The role of School Based Intervention Program “Interventionists” may vary significantly from building to building, District to District.  The role is limited to those activities which will assist in helping targeted students in making measurable progress in the area of math, reading, writing and/or behavior as determined by the School District’s Building’s Problem Solving Team ( PST ).    Targeted grade level is k-8 with an emphasis on early literacy at the k-3 level.  The Interventionists should serve on these student problem solving Teams.   Training will be provided to Interventionists on an annual basis.  Training is also available to Local Teams upon request and is recommended.

Intervention Facilitation
The role of the Interventionist is to facilitate the problem-solving model by serving on the building’s problem-solving team or PST and through the use of  the Response to Intervention or RTI model.   Interventionists receive training on both models and are to collaborate with other District wide intervention and/or school improvement programs.   The Interventionist may help in facilitating problem identification ( academic/behavioral need ), intervention development to meet the identified need and monitoring of progress in the implementation of  specific interventions for targeted students.  The Interventionists becomes the PST representative in insuring Intervention Plans for targeted students are being implemented and are having the desired outcome for student success.  It is the PST responsibility to identify using the three tiers within the RTI model, which students are best targeted for possible SBIP and may benefit from them where no other service may be available, appropriate or the student may not be eligible for. 

It is recognized that in working within the general education environment, there will be from time to time incidental contact with grade level peers and instructional activities outside the scope of the SBIP and that such incidental interaction is most appropriate as long as it is not systematic, scheduled or in lieu of an on-going service or position the District is obligated to provide otherwise.  There is no need to report students who may from time to time receive incidental support.
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( continue )

Parents and Interagency

Interventionists may play a  role in working with parents/guardians of the students targeted for intervention by assisting classroom teachers who may request such assistance.  This may include, but not be limited, meeting directly with parents/guardians, securing informed consent and communicating progress on the areas of concerns identified for a particular student.   In addition, Interventionists may secure consent for release of confidential information from community based services and/or agencies and work with these services where appropriate and necessary particularly when assisting families in accessing and/or working with community- based services.   Serving on agency committees as a District representative outside of the District during the school day, is discouraged and deemed not to be the role of the Interventionist.

Transportation

The transportation of students by Interventionists in personally owned vehicles, is strongly discouraged.  Interventionists are employed by outside agency(s) (i.e. Stellher Human Services ) and are generally not covered by local District liability insurance policies.  Such coverage is available on a District by District basis and where in place would require the District to provide a vehicle for such purposes.  
Completion of Reports

The Interventionist will be required to assist with a number of  bi-monthly and quarterly reports relative to student intervention plans and student progress in addition to overall program evaluation.  The forms requiring completion relate to the mandated Department of  Education evaluation requirements found in section VII as well as Student Intervention Plan ( SIP) data collection.  Forms may be found in the appendix and will be provided to Interventionists as well as training on appropriate completion of the forms.   For those sites utilizing AIMSWEB ( which is strongly recommended within the RTI model ), Interventionist may assist with daily data recording and reporting with classroom teachers.
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Section IV    

Problem Solving Model

Problem Solving System Overview
[image: image2.wmf]
In an attempt to meet the needs of all students, the district will engage district staff and Interventionists in a problem solving process that focuses on collecting information about student skills or functioning and engaging in interventions to assist the student in learning.  The problem solving process is defined as a process that includes a systematic analysis of students’ behavior and/or academic difficulties.  This analysis and any assessment activities conducted form the foundation for a planned, systematic set of interventions.  These interventions are monitored and evaluated to determine effectiveness. Problem solving occurs within the school setting at various levels and becomes more complex as the resources needed to resolve a problem increases due the significance of the problem.  The intent of problem solving is to resolve the problem using the necessary resources.  The end result may be a referral for special education evaluation, but only after a systematic, data based decision-making process has clearly demonstrated student is not making adequate progress with systematic, targeted interventions.
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(continue)

Minnesota has required that prior to the school recommending an initial special education evaluation, two systematic instructional strategies, alternatives, or interventions must be attempted and documented.  This requirement prior to consideration of a special education referral for evaluation, can be met through a local problem solving process.  The problem solving process using levels of interventions  ( RTI ) is designed to prevent the need for special education services by designing interventions that will assist the student in making progress within the regular classroom environment.  

The creation of a building level problem solving team  ( PST ) should not be seen as a special education child study team.  Rather, the PST will incorporate all staff and resources available.  Special education teachers may provide consultation to problem solving Teams. 

Overview of Problem Solving Process

Step 1:  Problem Identification 

Question:  What is the discrepancy between what is expected and what is occurring?

1. List problem behavior(s) or academic concern(s) and prioritize.

2. Collect baseline data on primary area of concern 

a. Record Review

b. Interview

c. Observation

d. Screening

3. State discrepancy between target student performance and peer or expected performance. ( academic standards )
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(continue)

Step 2:  Problem Analysis

Questions:  Why is the problem occurring?

1. Collect additional data to:

a. Differentiate between skill problem and performance problem ( e.g., can’t do vs. won’t do).

b. Determine situation in which the problem behavior is most likely to occur.

c. Generate hypotheses for why a problem is occurring.

d. Narrow down to the most validated and alterable hypotheses

[image: image1.wmf]1.

 

Define the Problem:

What is the problem?

2. Analyze the Problem:

Why is it happening?

3. Develop a Plan:

What are we

going to do?

4. Implement the Plan:

Carry out the intervention

5. Evaluate the Plan:

Did the plan 

work

?

Steps of the Problem Solving Process


Step 3:  Plan Development

Question:  What is the goal?

1. Write the goal, a measurable statement of expected outcomes
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Problem Solving Model

(continue)

Question:  What is the intervention plan to address the goal?
2. Define the logistics (e.g., what strategies will be used, who is responsible, and when/where the intervention will be implemented).


Question:  How will the progress be monitored?

3. Define logistics (e.g., measurement toll, how often data will be collected, and who is responsible ).

4. Identify plan for evaluation of progress and criterion obtainment.


Step 4:  Plan Implementation

Question:  How will implementation integrity be ensured?

1. Provide support to those implementing interventions

2. Observe intervention in action

3. Make adjustments to intervention plan if needed

4. Collect and graph data on progress toward intervention goal
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Problem Solving Model

(continue)

Step 5:  Plan Evaluation

Question:  Is the intervention plan effective?

1. Use data to determine student progress.  (  AIMSWEB )
2. Evaluate effectiveness of intervention.

3. Determine as a team what to do next.

AIMSWEB:  Is a continuous monitoring of progress program that is based on benchmarks taken Fall, Winter & Spring.  Data is used to identify students who may be at risk of failure to meet academic standards and through the Response to Intervention ( RTI ) are in need of intervention.  AIMSWEB has as its emphasis early literacy ( K-3 ) as research indicates students who have not achieved some measure of reading fluency by the end of Grade 3, will be at risk of being successful readers throughout their school years.  
The BRIC Special Education supports and encourages the use of AIMSWEB particularly at the elementary ( K – 3 ) level.  BRIC will provide financial support for the implementation of AIMSWEB at a District site when the site is able to demonstrate the necessary supports are in place for successful implementation.  A sample AIMSWEB implementation agreement can be found in the Appendix section.
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Overview of Response to Intervention (RtI)
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RTI is the practice of:

1. Providing high-quality instruction/intervention matched to student needs and

2. Using learning rates over time and level of performance to

3. Make important educational decisions

RTI Core Principles 

· We can effectively teach all children

· Intervene early

· Use a multi-tier model of service delivery

· Use a problem-solving methodology

· Use research-based, scientifically validated interventions/instruction

· Monitor student progress to inform instruction

· Use data to make decisions

· Use assessments for three different purposes: (1) screening; (2) diagnostics; and (3) progress monitoring.
Example of Progress Monitoring within the three RTI Tiers:
Green Zone
Tier 1 ( most students ) =  

3 times per year.  Fall, Winter, Spring

Yellow Zone
Tier 2 ( at risk students ) =

3 times per year plus 1 time per month
Red Zone

Tier 3 ( targeted students ) =

Intensive.  Anywhere from 1 time per week to daily 
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Identification and Screening Procedures

Team Process

Student eligibility for intervention services with the School Based Intervention Program

 ( SBIP ) is to be determined on an individual student basis via the process determined by each local District/Building Problem Solving Team.  Students, teachers, parents, administrators or others may refer students who may be in need of assistance to the Team.   Parent/Guardian notification of the referral is required.  Informed Parent/Guardian consent for intervention services should be documented.  Services are voluntary and may not be used to supplant other District special or compensatory services.
Program Eligibility Criteria

Eligibility criteria is to include consideration of students K – 8, and specifically, a focus on K – 3 early literacy for reading fluency.  Consideration should target students who are consistently performing at least two or more years below grade level or functioning at or below the 25 percentile on measures of performance.  Students who are low performing AND who have not been identified as needing special education or related services but who are in need of academic and/or behavioral support in the general education environment and who with out such support, may be in need of formal special education evaluation and service.  The SBIP may not be utilized to delay a referral for special education evaluation where the need for such is clearly indicated under the child find requirements of the Individuals with Disabilities Education Act or IDEA. 
Building Problem-Solving Teams should use a variety of measures including curriculum based or bench marking ( i.e. AIMSWEB ), MCA, NWEA ( mapping ) to identify those students who are not making adequate progress toward academic standards and who absent other supports and/or direct intervention, are at risk of  continued failure.   Students falling below the 10% would be considered highest priority for intervention.
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(continue)

Screening Procedures

Screening is the process whereby the Problem Solving Team considers and prioritizes those students most in need of formal intervention services.  Screening procedures must take into consideration the areas of concerns presented at the time of referral.  These areas are reading, writing, math and/or behavior.   The referring person is responsible for identifying the area of concern and assisting the Team in collecting the necessary data documenting the concern.  Data may include, but not be limited to:

*Individual student file review ( grades, work samples, discipline/academic history )

*Results on Local, State and/or National Assessment ( MCA, BST,NWEA Mapping )

*Student/Staff interview including information provided by Parent/Guardian

*Random sampling of math and/or reading “pin points

*Formal measures such as AIMSWEB or other curriculum based measures

A screening checklist should be completed on each student referred for consideration.

Program Eligibility and Service Provision

Students determined to be eligible for SBIP services, must be evaluated based on the screening and Team eligibility procedures noted above, including Parental/Guardian notification and involvement.   Once a student is identified for intervention with SBIP, an

Individual Intervention Plan is developed and must include a plan to monitor progress in the area(s) of presenting need ( i.e. reading, math, writing and/or behavior ).  Continuous monitoring of student progress is a required component of the SBIP.   Continuous monitoring of  progress is to be used by the Problem Solving Team in determining the degree to which targeted students are or are not benefiting from intervention.  The SBIP Interventionists assists in this monitoring and facilitates the intervention implementation including working with the PST when monitoring demonstrates intervention is not having the desired impact on student performance and the Team needs to meet in order to develop additional or alternative intervention(s).
SBIP Manual







Page 17
Section V

Identification and Screening Procedures

(continue)

Program Exit Criteria

The Problem Solving Team upon review of individual student progress data in the area(s) of presenting concern (reading, math, writing and/or  behavior ), will determine periodically the degree to which students are or are not benefiting from the intervention services outlined in the student’s intervention plan .   The PST must use the data to determine when measurable progress is such that the student is making adequate progress toward academic standards and intervention services are no longer needed.  The student at that point may be exited from the program.   
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Data Collection and Measurement

Data collection, whether it is utilized as part of the screening and identification and program eligibility determination or for progress monitoring, is key and a critical component of the School Based Intervention Program.  Data must drive both the determination for who is eligible for intervention services and the impact  a particular intervention may be having on the presenting area of concern(s) for each individual student served.  Data collection procedures are many and varied.  Data is utilized to measure progress or the lack of progress toward a goal or specific objective.   Data is to be collected in the area of need(s) targeted for each identified student.  These areas again are:

Reading:  Grade level analysis.  Words per minute.  Fluency and comprehension.

Math:  Grade level analysis.  Number recognition, addition, subtraction, multiplication and division.  Solving complex problems.  Fractions and percentages.

Writing:  Vocabulary.  Sentence structure.  Penmanship.

Behavior:  On/off task analysis.  Acting out, aggressive and/or severe withdrawal.

Interaction with others, peer relations.  Managing anger and frustration.  Understanding self, relations with others strengths and weaknesses.

Data collection and measurement may include, but not be limited to:

Formal

*Local, State and/or National Assessments such as Minnesota Comprehensive Assessments ( MCA ) or Basic Skills Test ( BST ).

* AIMSWEB which is a formal, on-line program which use “benchmarks” and continual progress monitoring.

*Strengths and Difficulties Questionnaire ( SDQ ) for Social Adjustment

*Behavior/Social Rating Scales such as Behavior Assessment Scale for Children ( BASC )

*Medical reports including community mental health services
*Check & Connect charting
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(Continue)

Informal

*Conducting 1 to 3 minute samplings in math.  “Pinpointing”.  

*Conducting 1 to 3 minute samplings in reading.  “Pinpointing”.

*Writing samples.  Letter recognition.  Sentence structure.  Paragraphing. 

*”Deno’s”  observation.  Peer on, target student on task comparisons.

*Structured interview with student, staff, others

Data as an effective measure of progress should be recorded over time and compared to data collected or existing prior to the implementation of intervention service.

Samples of  Formal and Informal Data Collection Measurements
Reading:
Reading measures may include grade level analysis, early literacy skills, oral reading fluency, and comprehension.  

Formal and standardized/normed measures of reading-

1.  Local, State and/or National Assessments such as Minnesota Comprehensive Assessments ( MCA ) or Basic Skills Test ( BST )
2. Woodcock-Johnson-III- Broad Reading and other related cluster area scores in the area of reading

3. Individual Reading Curriculum Based Measures benchmark data compared to local, state, or nationwide AIMSweb (an online system for managing and reporting problem solving outcomes) data.

4. Early Literacy Skills benchmark data results compared to local, state, or nationwide AIMSweb data.  

5. Other widely known assessments such as NWEA-Measures of Academic Progress, Iowa Tests of Basic Skills, and Stanford Achievement Tests.  
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(Continue)

Informal measures of reading-

1. Grades 1-8: Reading CBM (oral reading fluency) and MAZE (a timed comprehension measure)

2. Kindergarten-Grade 1: Early Literacy fluency measures that include initial sounds, letter naming, letter sounds, phonemic segmentation, and nonsense words.

3. Prosody checklists 

4. Error analysis checklists

5. Repeated reading data

6. Criterion referenced tests

7. Other classroom assessment data

8. Daily grades and report cards

Mathematics:
Measures of math proficiency may include grade level analysis, number recognition, fluency with addition, subtraction, multiplication and division facts, solving complex story problems and use of fractions and percentages.









Formal and standardized/normed measures of mathematics-
1. Local, State and/or National Assessments such as Minnesota Comprehensive Assessments ( MCA ) or Basic Skills Test ( BST ) in the area of mathematics.

2. Woodcock-Johnson-III- Broad Math and other math related cluster areas

3. Individual Math Curriculum Based Measures benchmark data compared to local, state, or nationwide AIMSweb data.

4. Early Numeracy Skills benchmark data results compared to local, state, or nationwide AIMSweb data.  

5. Other widely known assessments such as NWEA-Measures of Academic Progress, Iowa Tests of Basic Skills, and Stanford Achievement Tests.  
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(Continue)

Informal measures of mathematics-

1. Grades 1-8: Math CBM that includes computation and math facts.

2. Kindergarten-Grade 1:  Early Numeracy measures that include oral counting, number identification, quantity discrimination, and missing numbers.

3. Criterion referenced tests

4. Other classroom assessment data

5. Daily grades and report cards

Writing:

Writing includes any of the following skills:  vocabulary understanding and usage, spelling, fluency, grammar, sentence and document structure, and penmanship. 
Formal and standardized/normed measures of writing-
1.  Local, State and/or National Assessments such as Basic Skills Test ( BST ) in the area of writing.

2. Woodcock-Johnson-III- Broad Written Language and other related cluster areas

3. Individual Writing and Spelling Curriculum Based Measures benchmark data compared to local, state, or nationwide AIMSweb data.

4. Other widely known assessments such as NWEA-Measures of Academic Progress, Iowa Tests of Basic Skills, and Stanford Achievement Tests.  

Informal measures of writing-

5. Three-minute writing samples that include analysis of words spelled correctly, correct word sequences, and total words written.

6. Spelling CBM

7. Criterion referenced tests

8. Other classroom assessment data

9. Daily grades and report cards in the areas of English and Language Arts
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(Continue)

Behavior:
Behavior may include the presence or absence of any of the following attributes:  on/off task behaviors, verbal or physical attention seeking, verbally or physically aggressive behaviors, severe withdrawal, positive or negative interactions with peers or adults, peer relations, compliance with authority, social problem solving, self-management of anger and frustration, understanding and regulating own emotions, and empathizing with others’ feelings.

Formal measures of  behavior-

1. The Strengths and Difficulties Questionnaire ( SDQ ) has been used by Stellher staff when initially beginning services with a child and at regular intervals thereafter.  Twenty-five psychological attributes in five categories are examined, which include: emotional symptoms, conduct problems, hyperactivity/inattention, peer relationship problems, and prosocial behavior.  Results can be compared to a large normative sample to determine discrepancies from other same-age and same-gender children.  The SDQ has been used to screen for possible emotional or behavioral diagnosis and to measure success of interventions.  

2. Other standardized behavior and social rating scales such as Behavior Assessment Scale for Children- Second Edition ( BASC-2 ), Social Skills Rating System, Adaptive Behavior Assessment System, Child Behavior Checklist.  These have typically been completed either during a previous evaluation for Special Education services in which the student did not qualify for services or as part of a psychological evaluation by an outside agency. 
3. AIMSWEB;  AIMSWEB as of the fall of 2010, has a behavior measurement component. 
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Informal measures of  behavior-

1. Psychological reports obtained ( with consent ) from outside mental health agencies 

2. Classroom behavior observation data:  

a. Interval-recording of target student and random samples of other students in regards to on/off-task behaviors.

b. Tallying target behaviors to determine frequency of highly probable problem behaviors

c. Recording the duration of each instance of targeted behavior

d. ABC observation- narrative notes including antecedents to a behavior and the consequences of the behavior.  Consider any input (ex. sensory, attention, control) a student may receive.

3. Classroom behavior plan data (ex. Number of incentives, points, etc.. received compared to classmates) over a  period of time

4. Discipline reports- number of referrals, reasons for referrals, settings that referrals took place, consequences of referrals

5. Many teachers take notes (or can be directed to) that can be reviewed to determine patterns of difficulties that a student may be experiencing.

6. Interviews targeting area of concern with teachers, parents, and/or student

7. Individually designed checklists that target the area of concern can be administered frequently and efficiently to a staff member who works directly with the student in social educational settings.

8. Data directly linked to intervention such as the number of daily rewards given, number of points awarded daily, or percentages of positive marks given in a day.  
Effective use of data in a problem-solving model includes the collection of benchmark data (prior to intervention), continual and frequent collection of data by similar means throughout the course of the intervention, and evaluation of intervention effectiveness within reasonable periods of time.  Please refer to the Problem Solving portion of this manual (Section IV) for further information in the use of data to determine the effectiveness of interventions.
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Program evaluation is a required component for the annual application approval for funds for the  Alternative Delivery of  Specialized Instructional Services ( ADSIS ) supported SBIP by the Minnesota Department of Education.  Program evaluation can best be defined as those procedures used to communicate to the Department and others, the overall effectiveness of the SBIP v.  the reporting of individual student progress.  The Department requires as part of the application for funds approval, program evaluation be addressed in the following nine areas:

*Number of students with and without a disability served;

*Impact of the program on the academic progress and social adjustment of students;

*Level of satisfaction of teachers, parents/guardians and students with the program;

*Effect of the program on the number of referrals for special education, Title 1 and other

federal programs;

*Effective practices for students;

*Amount of time spent by teachers on procedural activities;

*Increased amount of time students are in regular education classrooms;

*Cost implications; and

*Impact on data reporting on local improvement plans

The Alternative Delivery of Specialized Instruction Program Evaluation Report as required by the Minnesota Department of Education can be found at www.bric-k12.com by clicking on “Interagency” then clicking on “SBIP”.
Interventionists  assist in completion of the evaluation reporting by keeping monthly data at the site they are assigned to. 
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RESOURCES 
( see handout in sample manual.  type in here )
Position Description

Alternative Delivery of Specialized Instructional Services ( ADSIS ) 125A.50 


School Based Intervention Program ( SBIP )
Program Goal:  Provide ADSIS supported School Based Intervention Services targeted for students at risk of meeting academic standards who without such service and intervention may have need for formal referral for special education and related services.

Target Population:  Students K – 8,  primarily K – 3 with emphasis on early literacy.
Interventionist Job Description

Required Qualifications:  Degree in Education, Special Education, Social Work or related field.  Experience working in public school settings with at risk, troubled students and their families.  Must meet “highly qualified” requirements under current federal NCLB mandate.

Desired Qualifications:  Ability to work independently within established guidelines with limited supervision and assistance.   Ability to communicate clearly both orally and in writing. Ability to effectively work with District Problem-Solving Teams in intervention development and facilitation.
Supervision:  District = Bldg. Principal.   Program = Director of  Special Education or designee.   Employment =  Stellher Human Services. 

Licensure:  Eligible for license by State Board of Teaching and/or Social Work.  Licensed by a Professional Board.  Highly qualified ( documented ).
Position Activities

1.  Serve as member of District ( building ) level Problem-Solving Team ( PST )
2.  Assist in the screening, identification and selection of targeted students.

3.  Assist in the case facilitation and implementation of Student Intervention Plans ( SIP ). 

4.  Work with parents/guardians of targeted students in implementation intervention
5.  Assist with continuous monitoring of progress for targeted students

6.  Complete monthly, quarterly reports as required as part of the SBIP.

7.  Assist in data collection on measures of reading, writing, math and/or behavior.
8.  Participate in necessary trainings as part of SBIP

9.  Assist Families in accessing necessary and appropriate community based services

10.  Other duties as may be assigned appropriate to the goals of  the SBIP
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There can be several possible underlying reasons why a student is doing poorly in an academic area.  It is crucial to determine the reason(s) for poor performance in order to select an appropriate intervention:


They don’t want to do it – The student has the necessary skills but lacks the motivation to complete the task


They haven’t had enough practice – The student possesses the necessary skills but is not yet fluent and automatic in those skills


They haven’t had enough instruction.  The student lacks the necessary skills to perform the academic task and needs additional instruction, modeling, and feedback.


They haven’t had to do it in that way before


 The student needs support to generalize skills to new settings.


The skill is too hard – The student needs instruction in pre-requisite skills








Set goals that are aggressive, but not unrealistic. (High expectations)


Determine rate of growth for the goal that would result in reduction of the discrepancy of student performance











Any intervention idea chosen for the student should be backed by scientific research and delivered with fidelity to insure proper implementation & monitoring of the intervention











Tools chosen for progress monitoring must have adequate technical adequacy of this purpose


Valid, reliable, sensitive to small change in performance, time and cost effective











Intervention Scripts: written intervention plans will increase the likelihood that specifics of the intervention will be well understood by those performing the intervention.


Training: Intervention implementers should be trained on intervention specifics and may include modeling, practice, and feedback with adults prior to use with students


Integrity Checks: It is impossible to evaluate the success of the plan if a team is not certain that the plan was implemented as designed.














Behavioral Systems











Academic Systems











Intensive, Individual Interventions


Individual Students


Assessment-based


High Intensity


Of longer duration





Intensive, Individual Interventions


Individual Students


Assessment-based


Intense, durable procedures











5 – 10%

















Targeted Group Interventions


Some students (at-risk)


High efficiency


Rapid response














Targeted Group Interventions


Some students (at-risk)


High efficiency


Rapid response








10 – 15%























Core Instructional Interventions


All Students


Preventive,  proactive





Core Instructional Interventions


All settings, all students


Preventive,  proactive





75 - 80%





































































